8. MYSTERY

(Blueprint for Learning)
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What learning styles does the strategy engage?
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How does the strategy incorporate the

research on instructional effectivenegg?
(Classroom Instruction That Works)

(Understanding by Design)

What facets of understanding does the strategy develop?
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planning a Mystery Lesson

planning a Mystery lesson involves these steps:

1. Identify a question to be answered, riddle to be solved, situation
lo be explained, or secret to be discovered. Most content areas are
filled with mysteries. The Mystery strategy presents students with the
mystery but never the answer. Students have to discover answers for
themselves. Appropriate questions for the Mystery strategy oiten take
the form of “Yes, but why?” or “Yes, but how?” For example, “We all know
that green plants take in carbon dioxide and release oxygen, whereas
humans do the opposite. But why?” Questions of this nature require
more than factual answers—they demand investigation and thought.
Here are a few teachable mysteries:

» How is energy from food made available to body cells?

» Why was the death rate in the Jamestown Colony so high?

» What happened to the dinosaurs?

Once you have formulated your mystery, ask yourself: What is the
overall solution to the mystery? Identify and write out the generaliza-
tions you expect students to make in solving the mystery.
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